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Welcome to the second edition of the Moodle for Academics 
Newsletter. Within the University we have been listening to the 
student voice in relation to their experience with Moodle. The 
students inform us their experience is very mixed, inconsistent 
but with some great examples of how academics are using 
Moodle to support their learning. This view was also echoed 
by a report conducted by the University Auditors and an action 
plan approved by University Court identified the need for both 
consistency of Moodle and raising the quality of the Moodle 
learning environment across the whole University. To this 
end a set of University standards for Moodle were developed 
and approved by the Learning, Teaching and Assessment 
Committee at the end of the last academic year. My thanks go 
to members of the academic community who contributed to 
their development:

Audrey Opdycke-Barnes – BA International Business 
Management student 

Saikat Maiti – MSc Construction Project Management 
student

Jackie Brodie – Business School
Peter Chapman – School of Computing
Peter Cruickshank – School of Computing
Tom Campbell – School of Applied Sciences
Mark Freeman-Ferguson – School of Health & Social Care
Michelle O’Reilly – School of Health & Social Care
Kenneth Leitch – School of Engineering & the Built 

Environment
Robert Mason – School of Engineering & the Built 

Environment
Mary Ann Kennedy – School of Arts and Creative Industries
Anastasia Dragona - Department of Learning and Teaching 

Enhancement
Kathrine James – Department of Learning and Teaching 

Enhancement
Stephen Bruce – Information Services

This newsletter will focus on these standards and illuminate 
their content as well as focusing on tips and advice about 
good practice. In order to support the roll out of the standards 
the Department of Learning and Teaching Enhancement will 
be coordinating some staff development sessions across the 
Schools throughout the coming academic year. Key to our 
success is our ability to listen to our students, make changes 
and seek to enhance even further our teaching practice in all 
that we do. 

Welcome to the 
Moodle for Academics 
Newsletter

Professor Brian J Webster-Henderson 
University Dean of Learning & 
Teaching
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The Moodle Minimum Standards are designed to create a Moodle 
environment that is well considered, consistent and accessible to all students. 
The standards provide guidelines to help academics better manage their 
Moodle modules, and which support the University’s strategic objective of 
delivering an excellent personalised student experience.

The standards have been developed in collaboration with academics and 
students, and have considered the 3E Framework which guides academics 
to make meaningful decisions about the use of technology to support a 
range of LTA contexts. Therefore Moodle modules are Enhanced through the 
implementation of the minimum standards as they promote the use of a clear 
structure that is logically sequenced and clearly navigable.

Most of the modules are fine, but some of them are rather confusing as 
it can be very difficult to find module materials at times.*

The Moodle Minimum Standards intranet site sets out a worked example of 
a Moodle module illustrating how the standards could appear. Disciplines 
will interpret and incorporate these differently, however at their core, the 
standards are about a set of pedagogic principles that can be applied across 
all disciplines.

There are 6 aspects to the standards. 

Moodle Minimum  
Standards

1.  Keep the top section succinct
2 Name content sections appropriately
3 Include an Assessment & Feedback section
4. Name resources and activities appropriately
5. Remove unused blocks and sections
6.  View your course on small screens

* The student quotes are from a recent survey in the School of Health & Social care but can be 
considered representative of student feedback across the institution.

http://staff.napier.ac.uk/services/dlte/resources/TechBenchmark/Pages/Introduction.aspx
http://staff.napier.ac.uk/services/dlte/resources/MoodleMinimumStandards/Pages/MoodleMinimumStandards.aspx
http://staff.napier.ac.uk/services/dlte/resources/MoodleMinimumStandards/Pages/MoodleMinimumStandards.aspx
http://www2.napier.ac.uk/ed/moodle/minimum%20standards.pdf
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1 Keep the top section succinct 
The top section does not usually change. It needs to be kept short and hold essential 
information, reducing the need for scrolling and homepage loading times. To support 
this aim, it is recommended you place detailed welcome information and videos that 
students may only view once at the beginning of the module in separate pages. The 
section should show at all times:

• Module code and title 
• Quick overview of the module aims 
• Statement of intent for use of Moodle 
• Module leader contact details 
• Key module dates and timetable 

I like when all the contact details etc. are on the front page and you don’t have 
to search for them, along with a brief overview of the module. 
 
I’d be happy with the module name number and leaders contact information, 
don’t want it too cluttered.
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2 Name content sections appropriately
Students need to be able to clearly navigate your module (as well as other users such as 
external examiners and other module teachers), and so naming your sections appropriately and 
logically supports navigation. You module naming protocol may be subject dependant, however 
it should be consistent. 

• Use week numbers or unit titles 
• Add descriptions to aid orientation 

I like the modules that are structured in sections with different headings. Having content 
sorted and divided into categories makes learning a lot easier and saves searching 
through content. 
 
Sometimes things are not where you think they will be. Tucked away in a folder 
somewhere obscure, filed under a name that only makes sense to the lecturer!

Moodle Minimum Standards...
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3 Include an Assessment & Feedback section
Students want to know when and how they will engage with assessment and feedback. There 
should be a dedicated section in every module setting out what students can expect.

• Provide a clear outline of key dates: when assessment details will be given, when 
formative assessment will take place, if/when students can expect pre-submission 
feedback, and summative assessment deadlines. Consider using a countdown timer to 
make this really clear, especially if you have students working in different time zones.

• Provide links to assessment resources such as assessment briefs, advice, or whole-class 
feedback.

• Describe the various types of feedback offered to students and how you expect them to 
engage. If students are able to seek out more feedback, detail when and how (e.g. virtual 
office hours, physical office hours, your email policy).

• Wherever possible, specify actual dates rather than general timelines. Feedback ‘within 3 
working weeks’ can be confusing.

• Make it clear where you expect students to submit and collect work. If online, make sure 
that students can see where to upload their files and where to access their grades and 
feedback. If in person or by post, make sure the time and place are clearly indicated.

It can also be hard to find essay/exam grades too if these aren’t available on Turnitin.

4 Name resources and activities appropriately
Resources can be provided in a range of file formats so when deciding on a document format, 
think about the purpose of the file and what the student is expected to do with it. For example, 
use the PDF format for documents that students are to read or print as this format is better 
supported on mobile devices. If you wish students to edit a document then Word files are more 
appropriate. If you are providing PowerPoint presentations think about allowing students to see 
any notes you have made to support the presentation. 

Whatever file format you use, ensure its name is logical and has description that allows the 
student to make a judgement on what it is they are able to open.

• Use logical item names that are understandable to students 
• Add item descriptions to help students make best use of resources 
• For long sections use labels or folders to clearly group common elements

I like how the modules all have subheadings with the relevant slides and further reading 
under, this makes it easier to find the information you are looking for. 
 
When there are lots of documents, powerpoints etc. not under headings – like these 
things to be grouped together so you know what they are.
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5 Remove unused blocks and sections
Blocks appear to the left and right of the main resource area and your course should 
only use the blocks that add value to the online experience. To free up space for module 
content consider moving all blocks on the left of the main content area as this supports an 
uncluttered feel to the module. Students increasingly access Moodle from mobile devices 
and this layout improves usability, therefore you should check how your course looks on 
smaller screens by reducing the width of the browser window.

• Remove unused blocks and sections to help student orientation 
• Add the Activity block to help students locate items 
• Consider moving all blocks to the left hand side to free up space for section contents 

 It’s annoying when moodle pages have empty folders visible.

Moodle Minimum Standards...
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Moodle Minimum Standards...

The Moodle Minimum Standards are now available to view on the 
DLTE website within the Resources for Academics section. 

6 View your course on small screens
Students are increasingly accessing Moodle from mobile devices which adjusts the course 
to fit in the smaller screens. View how your course looks on a small screen by reducing 
the width of the browser window. This is useful for checking whether images are sized and 
located appropriately.

CLICK HERE to visit the site

http://staff.napier.ac.uk/services/dlte/resources/MoodleMinimumStandards/Pages/MoodleMinimumStandards.aspx
http://staff.napier.ac.uk/services/dlte/resources/MoodleMinimumStandards/Pages/MoodleMinimumStandards.aspx


| 9 |  

Service Update 

The Moodle service is updated regularly by the development team in Information Services, and these 
enhancements range from modifying existing Moodle features to adding new capabilities to the system. If you 
have an idea to improve Moodle then visit the feedback site to post a suggestion, or to vote for an idea posted 
by someone else.

TurnitinUK Support
The latest Turnitin plugin for Moodle has been released and the most noticeable improvement is the ability 
for course teachers to locate FAQs and to contact TurnitinUK Support directly. In the event of an issue with 
your Turnitin assignment it is advisable that you contact your local Learning Technologist in the first instance. 
However since TurnitinUK is a subscribed service there are some issues that can only be resolved by 
TurnitinUK Support, eg. submissions stuck at ‘pending’, deleting papers from the TurnitinUK database. 

A link is provided within the Turnitin Assignment which launches a support wizard for locating stock answers. 
Should these not address the issue then there is an option to log a ticket with TurnitinUK Support. The web 
form is helpfully prepopulated with information required by the TurnitinUK support team and they will then 
contact you directly. This direct communication with TurnitinUK Support should expedite a resolution to issues.

https://moodlenapier.uservoice.com
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Purpose
The Principles of Civil Engineering module has been 
delivered – in one form or another – as part of all 
Civil Engineering undergraduate degree programs 
offered at Edinburgh Napier University. Its aim is to 
introduce students to Structural Engineering and to 
develop an understanding of why structures such as 
building, bridges and dams stand up and also what 
leads them, on occasion, to fall down. 

The module is the foundation to further modules 
offered in subsequent years and is essential to the 
understanding of structural analysis and design. 
Its content is challenging, requiring students to 
apply mathematical techniques in order to quantify 
behaviours which are tangible as well as those 
which are conceptual in nature. As this is a first year 
module, students face these challenges in addition to 
the those of getting to grips with independent learning 
and studying within a Higher Education context.

The Moodle content associated with this module has 
been developed over a number of years, however, 
until now it has been limited to a ‘repository’ role, 
where lecture notes and errata have been archived 
for students to access.

Ensuring that students achieve the learning 
outcomes associated with the module proves difficult. 
This is not a recent development – conversations 
with academics who have taught the subject for over 
30 years reveal that comprehension of material, 
consistent across a cohort, is always elusive. 

The activity
Central to understanding the sometimes abstract 
concepts is the diligent completion of the tutorials 
exercises by the student followed by marking and 
feedback by the lecturer. With classes of up to 70 
students this cannot always be achieved to a level 
consistent with the development of expertise on the 
part of the student. 

In order to address this, the role of Moodle within 
the module was changed from that of a passive 
‘repository’ to that of an active pedagogic tool. 
This was accomplished by moving all tutorials and 
assessment activities online in order to achieve 
a dual approach to module deliver based on self-
directed learning and what may be deemed as a 
traditional classroom based approach led by an 
academic. In doing so, the respective advantages 
of each could be used in a complimentary way; 
the strength of the Moodle software is its ability to 
undertake respective marking tasks with minimal 
error and absolute impartiality; the strength of the 
academic led classroom is that it affords human 
interaction and an environment where students gain 
value through acting as part of a cohort. 

Both elements are required for effective teaching and 
it is important to state that Moodle cannot replace 
a lecturer with expertise in the given field who is 
enthusiastic about their subject. It can however 
greatly facilitate learning and achievement of the 
module’s learning outcomes by preventing marking 
and administration becoming detrimental to these 
aspects.

Kenny Leitch 

School of Engineering and the Built 
Environment

SPOTLIGHT ON  
ACADEMIC PRACTICE
Highlighting effective use of Moodle to support 
learning, teaching and assessment
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The teaching materials and approaches to learning 
adopted were already well established within the 
module. Moodle simply provided a more effective 
means for their delivery.

Results & impact
The results of this redevelopment of the taught 
approach adopted was the establishment of a 
revised delivery framework. Weekly tutorials are 
made available online to students at the beginning of 
each week, prior to taught classes, in order that they 
attend lectures aware of the required level of learning 
required for that week. This approach ensures 
better engagement as from the outset of the lecture 
the purpose of the content being covered is clearly 
evident. In addition to the weekly tutorial, a ‘problem 
of the week’ is also provided. This question may be 
more advanced or more obtuse 
and with a focus on problem 
solving abilities. Completion of 
the online tutorial is compulsory 
whilst the problem of the week 
is optional being included to 
challenge more able students. 
An end of section assessment 
is set every three weeks and 
this is a component of the 
overall mark for the module.

Reflections
Preliminary trials of online tutorials and assessments 
proved essential to providing critical feedback. In 
line with this, any tutorial or assessment should be 
tested prior to the students gaining access to it. It 
can be assured that if there is a problem or error with 
its set up, then the end user will find it. Given that 
completing tutorials or assessments brings its own 
inherent stresses to the student, then it is only fair 
that these are not added to by poor set up. 

From a practical perspective, the nature of the tutorial 
questions for this module are almost exclusively 
numeric. Therefore, it is necessary to specify an 
acceptable degree of error as well as cover all 
eventualities in terms of the units which the final 
answer may be expressed in. 

Figure 1: Problem of the week focuses on problem solving abilities
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Figure 2: Tutorials questions include units to avoid order of magnitude errors

If the numerical answer given by the student does not 
precisely match the answer set then it will be marked 
as incorrect. Even small deviations which may result 
from differing approaches to rounding may result in 
an answer which would be marked as correct when 
assessed by conventional means, being marked as 
incorrect when assessed via Moodle. Furthermore, 
attention is required when considering the orders 
of magnitude in which the final numerical value 
may be presented. For example, unless accounted 
for, a student entering an answer in metres (m) for 
a questions where the correct answer has been 
specified in millimetres (mm) will receive notification 
that their answer – which is technically correct – is 
incorrect. 

Unless an explanation is given for these types of 
occurrence, it will lead to confusion, misunderstanding 
and disengagement on the part of the student. 
Moodle has inbuilt functions which can account 
for degree of error as well as for variations in 
magnitude which may result from the application of 
differing units. However, issues such as this may 

only be flagged up by the end user. So to reiterate, 
it is imperative that online tutorials, quizzes and 
assessments are sufficiently tested to highlight and 
eliminate such instances before going live.

References and supporting good practice
The need to implement a change in learning 
approach through Moodle was brought about by poor 
levels of understanding of the subject material by 
sections of the student cohort as evidenced by the 
final marks awarded for the module. This is a trait 
which has been historically related to the teaching 
of Structural Engineering. In order to address this, 
the Moodle platform has been developed in order 
to ensure tutorials are completed on a regular 
basis and that this in turn leads to the successful 
completion of regular assessments. By doing so, 
student engagement is increased and the module 
leaders workload is reduced through the elimination 
of repetitive marking tasks. This in turn allows the 
lecturer to allocate more time to focused student 
support and interaction.
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