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Welcome to the Spring 2017 edition of the Virtual Learning 
Environment (VLE) Newsletter. As always, the purpose of 
such editions is to communicate with you some areas of 
good practice and use in relation to the VLE. This edition has 
focused on a number of issues that may be of interest to you:

• Transitions for International Students – as a University we 
have a lot of activity currently going on in relation to Student 
Transitions. This edition focuses on one initiative around 
supporting international students to our virtual learning 
environment.

• University Regulations – how the virtual learning light has 
been used to help staff across the University community 
understand our academic regulations and become familiar 
with their purpose and impact.

•	 …	And	a	personal	reflection	on	how	the	virtual	learning	
environment has been used within one module in a 
programme as a way of further engaging students into their 
learning.

As with all of these initiatives I would urge you, the reader, 
to follow up your interests with any of the contributors as we 
so often can let opportunities go by. As an academic, I have 
presented and spoken at many conferences across the world 
and had the pleasure of listening to 100’s of creative ideas 
and areas of practice. One of my biggest regrets has certainly 
been in my desire to follow up initiatives with practitioners but 
failing to do so on many occasions. As a result I believe I have 
missed many opportunities for networking and developing my 
own practice. Please do use this opportunity to take someone’s 
idea,	invest	your	own	thinking	into	this	pedagogy	and	reflect	
on how you could creatively learn from them and apply their 
thinking to your own approaches in engaging with students 
through active learning.

Welcome to the 
Moodle for Academics 
Newsletter

Professor Brian J Webster-Henderson 
University Dean of Learning & 
Teaching
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SPICE International: Engaging students in enhanced 
academic transitions
In 2015/16, 24% of students in the University’s UK-delivered programmes 
were international with the top two non-EU countries being China (364 
students) and India (127 students), and the University aims to double 
the number of non-EU domiciled students studying on-campus by 2020. 
International students encounter a number of challenges related to the 
differences in academic cultures, different sets of expectations of university 
students in the UK, and living and studying in a new country. With many 
international students coming on short courses (e.g. one year long) through 
articulation agreements, the standard induction is too short, happens too late 
(post-arrival) and cannot address the breadth of the new skills and awareness 
that need to be assimilated by the students. Another challenge is a cultural 
preference to rely on peers who already study in the UK to provide academic 
and pastoral support rather than utilising central university support and 
information available during induction and study in the UK. 

Edinburgh Napier’s online study skills resource SPICE International (Student 
Pre-arrival Induction for Continuing Education) aims to enhance induction 
by developing early skills and awareness before study in the UK. The pilot 
version of this course was developed on a custom built website by Monika 
in collaboration with Information Services, but has since been rebuilt in 
Moodle with support from Jackie Graham (School Support Service) in order 
to make it easier for students to access the course and to provide them with 
an orientation to Moodle. An underlying principle in developing this resource 
was to work closely with the students to ensure the outcome is appealing to 
new students and welcoming them to their new learning and teaching context. 
This was achieved through individual and group interviews with students 
already studying at the University (70 students) and through focus groups with 

Did You Know…
Pre-arrival induction resource for international students,  
SPICE international

Dr Stephen Bruce (Information Services) and Dr Monika Foster (Associate Professor and  
Director of Learning and Teaching, Business School)

http://my.napier.ac.uk/International/International-Students/Pages/SPICE-International.aspx
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students in India preparing to arrive to the UK (56 students)1. A key aspect of the resource 
was a number of student voices to help new students identify themselves with the new 
experience and to emphasise the message ‘this is what happened to me and I used the 
following strategies to overcome it, you can do it too!’ (Fig. 1). 

SPICE is organised into several units covering the key academic study skills of planning, 
time management, team work, individual work, library skills, academic writing skills 
including referencing, plagiarism, essay and report writing, case studies, and a selection 
of activities to enhance presentation skills. Each unit comprises a workbook of the study 
material	and	tasks	that	ask	the	students	to	reflect	on	their	study	habits	and	to	prepare	
for the requirements of study in the UK. These tasks include MCQs to mark the student 
responses and provide general feedback for further explanation, and paragraph questions 
for the students to type their text and receive suggested answers (Fig. 2). Therefore this 
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Fig. 1: Student voice from Unit 6: Writing essays and reports

Fig. 2: Students can practice writing in an academic style in Unit 7: Academic language

1  Foster, M. (2011). Engaging students in enhanced academic transitions – a case of online 
study skills resource SPICE (Student Pre-arrival Induction for Continuing Education). Journal of 
Learning Development in Higher Education, 3. Available at: http://www.aldinhe.ac.uk/ojs/index.
php?journal=jldhe&page=article&op=view&path%5B%5D=71&path%5B%5D=80

http://www.aldinhe.ac.uk/ojs/index.php?journal=jldhe&page=article&op=view&path%5B%5D=71&path%5B%5D=8
http://www.aldinhe.ac.uk/ojs/index.php?journal=jldhe&page=article&op=view&path%5B%5D=71&path%5B%5D=8
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feedback and comments from the students 
are	used	to	affirm	the	student’s	expectations	
of the University and direct them to positive 
study habits. A short progress test follows each 
workbook to check their understanding and to 
release the next unit. Throughout the course 
students can review their answers and check 
their overall progress (Fig. 3), and at the end 
of the course students receive a completion 
certificate.		

SPICE has been designed to help international 
students and those coming as direct entry 
students from colleges, to blend well into the 
UK education system through effective and 
meaningful induction. The resource is of interest 
to programme leaders who may wish to direct 
prospective students to the SPICE International 
page on myNapier which provides instructions 
on how to self-enrol on either the undergraduate 
or postgraduate route.  

Fig. 3: Students monitor their own progress from the 
Progress Bar
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http://my.napier.ac.uk/International/International-Students/Pages/SPICE-International.aspx
http://my.napier.ac.uk/International/International-Students/Pages/SPICE-International.aspx
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University  
Regulations Training

Katrina Swanton

The Quality & Standards team within the 
Department of Learning & Teaching Enhancement 
is responsible for designing and delivering training 
on the application of the University regulations. 

Prior to 2012/13 training on the University academic 
regulations,	specifically	for	clerks	and	convenors	
of examination boards, had been delivered using 
a single face-to-face session, once a year. The 
format involved the delivery of a lecture followed 
by breakout practical workshops to put the theory 
of the lecture into practice. While this approach 
received positive feedback, I believed that it had 
two	major	limitations:	first,	it	required	all	convenors	
and	clerks	to	have	been	identified	at	the	time	
of training, and second, required all staff to be 
available to attend the training session: both 
proved problematic. There are over 160 members 
of academic or administrative staff who act as 
either convenors or clerks, and this incorporates 
a vast diversity of expertise and experience. I was 
concerned	that	the	one-size-fits-all	delivery	method	
applied previously did not take account of the range 
of learner-needs. At the same time, Edinburgh 
Napier had recently made the switch from WebCT 
to Moodle and I was keen to develop my own skills 
in the use of this learning technology. I believed 
that an online approach would better enable me to 
tailor the content to meet the diversity of learner-
need. Given that the course would be undertaken 
by a number of colleagues who also use Moodle 
in their academic practice, I was also committed to 
developing a course which could be an example of 
good practice in online professional development 
within the University. 

To develop my own understanding, I sought 
expert advice from learning technologists 
familiar with working with Moodle. I enrolled 
in a couple of courses within Moodle, and as 
a	participant,	I	reflected	on	elements	of	the	
courses which could be effectively applied in 
developing my own course. I was interested in 

the use of embedded video resources to convey 
information and instructions, how hyperlinked 
text could direct participants to resources both 
within and external to the course, and how the 
quiz function could be applied in recreating the 
practical sessions that had been delivered in the 
face-to-face training. 

In considering its structure, I chose to divide the 
course	into	two	sections.	The	first	would	recreate	
the content of the face-to-face training offered 
previously and would deliver the mandatory training 
that all participants would be required to undertake. 
However, the second section would be designed 
in recognition of the diversity of experience, and 
to recognise that some participants would be less 
experienced and would require greater background 
information and depth of understanding. I devised 
the course content in recognition that participants 
learn differently and may have different accessibility 
requirements. For example, the theoretical content 
was primarily presented via a video resource (a 
narrated powerpoint presentation) (see Fig. 1) – 
however, I also provided the same information in a 
format which could be read on screen or printed-out 
to suit the learner – an approach which I considered 
important from an inclusion perspective. I used 
the quiz function in Moodle to present a range 
of scenarios around board decisions where the 
answers to the quiz represented possible board 
outcomes, some permitted by the University 
regulations, others not. The participants were 
able to ‘check’ their responses as they worked 
through the course and were provided with instant 
and detailed feedback to guide them through the 
exercise. 

I sought learner feedback through a course 
evaluation survey and this enabled me to evaluate 
the effectiveness of the teaching. Due to the online 
nature of the course, I was able to be responsive 
to make immediate enhancements to aspects of 
the course taking account of the feedback I had 
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received, such as enhancing the quality of the 
feedback provided within the quiz. 

The course was favourably received amongst 
the	participants	in	its	first	year.	An	analysis	of	the	
course	evaluation	questionnaire	identified	that	
90% of respondents who had undertaken the 
face-to-face training found the online delivery to be 
more convenient and more accessible and 72% of 
respondents agreed with the statement that if they 
had the choice of delivery methods, they would 
choose the online delivery method (12% disagreed). 

One of the concerns raised by participants was that 
transferring the training to the Moodle format reduced 
the opportunity to discuss and share practice with 
colleagues. I had attempted to recreate this through 
the incorporation of a discussion board, however I 
found that participants did not engage with this (even 
when I initiated some intentionally provocative topics). 
A better approach, and one which was adopted 
amongst a number of teams was to book a room with 
a computer and screen and work through the course 
together. There is nothing within the moodle course 
which prohibits this approach, though it does require a 
manual recording of course participants – as only the 
activity of the individual logged into the moodle course 
is recorded. 

It has been a number of years since the course was 
developed and I have continued to be proactive 

in making ongoing enhancements to incorporate 
feedback received from participants. Increasingly, 
I was receiving feedback from Schools that the 
course	would	be	of	benefit	to	colleagues,	beyond	
those in a convenor or clerk role. As a result, 
in 2015/16 I redeveloped the Moodle course 
as a resource intended to support colleagues 
in understanding and applying the academic 
regulations: http://moodlecommunity.napier.ac.uk/
course/view.php?id=198. A link to the course is 
available from the academic regulations page and it 
is a self-enrolling course. 

As I redeveloped the course, I chose to make more 
use of the Moodle book resource to present the 
course material. I believe that this has improved the 
navigation of the course and made it more user-
friendly. The Moodle books create an automatic 
index on the side of the book so you can choose 
which pages are most relevant or you can read each 
in turn. Hyperlinks and videos could be embedded 
into the book to make it quite interactive too. Other 
enhancements made to this iteration of the course 
was to add a glossary, which I plan to continue to 
develop. I hope that the course is a useful resource 
and companion to the academic regulations. 
Undoubtedly the course will continue to evolve and 
develop, and I am always interested in receiving 
feedback or suggestions to help me in making the 
course more helpful and engaging for staff. 

Fig. 1: Theoretical content was primarily presented via a video resource (a narrated powerpoint presentation)

University Regulations Training...

http://moodlecommunity.napier.ac.uk/course/view.php?id=198
http://moodlecommunity.napier.ac.uk/course/view.php?id=198
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PURPOSE
The use of academic and business resources to 
support student assignments and presentations is 
a central part of the vast majority, if not all, of the 
modules delivered within The Business School. The 
ability	to	find,	analyse	and	then	use	the	information	
retrieved is key to securing a decent grade, as well 
as	achieving	specific	module	learning	outcomes.	Yet	
the Module Leader of the Business Management 
Challenges (BMC) module found that students were 
simply harvesting information by using generic web 
search engines… in other words ‘Googling’ it. This 
also frustrated the Subject Librarian who, despite 
seeing students during induction weeks and being 
invited into classrooms to demonstrate resources 
and their relevance, felt that the link between ‘proper’ 
resources and academic success wasn’t as explicit 
as perhaps it could be.

BMC has on average 260 students per semester 
so this offered a great opportunity to try out some 
new ways of thinking in an attempt to boost the use 
of academic journal articles and relevant business 
information resources within the students’ coursework, 
which consists of a group presentation and then a 
group report. Naturally the Module Leader and the 
Subject Librarian had to work out how to tackle this.

Initially a Library Resources block was added to 
the front page of the module presence on Moodle. 
This block contained links to relevant databases, 
journal titles, e-books and the Librarian’s contact 
email. Unfortunately, this approach didn’t really lead 
to the mass use of resources intended and so after 
reflecting	on	this,	the	Librarian	and	Module	Leader	
decided a different approach may have better results. 
This new approach was to clearly link aspects of the 

assessment	criteria	of	the	module	to	specific	library	
resources and the information literacy skills attached 
to them (see Fig.1).

THE ACTIVITY
Using the SCONUL Seven Pillars model (SCONUL, 
2013) as a basis to identify the information literacies 
to then map over to assessment criteria, it was 
agreed that the information would be embedded 
with the Assessment Handbook in a section entitled 
Sources	of	Information	(see	Fig.	2).	The	first	four	
sections superseded the purpose of the old block 
on the module’s Moodle homepage but it was a new 
section, Developing Academic Research Skills for 
Business, that explicitly linked assessment criteria to 
the relevant Seven Pillars literacies. In this case the 
assessment criteria of 15% of the report mark based 
on sources and use of information, coupled with the 
10% in respect of referencing, were mapped across 
to	Gather,	Evaluate	and	finally	Present.

It had previously been assumed that students knew 
how to gather and evaluate quality information, 
however the suggested coursework implied the 
opposite, hence the decision to make the implicit, 
explicit. So to highlight the link between the 
assessment criteria and the information literacy 
pillars, the Subject Librarian created two short videos 
to demonstrate two points: 

a)		how	to	find	academic	journal	articles	and;	
b)  how to evaluate information once you have 

found it.
There was also a short multiple choice quiz designed 
to help students with their referencing skills.

This	ran	in	trimester	one	for	the	first	cohort	of	BMC,	

Keith Walker, Subject Librarian 
and Stephen Robertson, 

Module Leader

The Business School

SPOTLIGHT ON  
ACADEMIC PRACTICE
Highlighting effective use of Moodle to support 
learning, teaching and assessment
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Fig. 1: Assessment Overview

Fig. 2: Sources of Information within the Developing Academic Research Skills for Business page

numbering 255 students. By the time the second 
cohort were ready to begin in semester two, the 
Module Leader and the Subject Librarian reviewed 
the use of resources by the students in cohort 
one. As a result, changes were made. The Module 
Leader moved the Assessment Handbook out of 
the Module Introduction folder into its own section 
on assessment. This allowed the integration of 
Library resources into the assessment, rather than 
being stand-alone elsewhere. The Subject Librarian 
also created a new video called Finding Business 
Information (see Fig. 3). The intention was for the 
Subject Librarian to deliver the content personally, 
within customised tutorial groups, however due 
to the size of the cohort, 269, and the volume of 

tutorials,	this	was	quite	simply	unfeasible.	So	a	film	
was made covering various non-academic business 
intelligence databases and how to use them to gather 
relevant	company,	market	and	financial	data.

RESULTS & IMPACT
Using Moodle Logs, it was possible for the Module 
Leader to track how many times any of the embedded 
resources had been visited. When the two cohorts 
were compared, it was noted that cohort two viewed 
each section of the Sources of Information chapter in 
the Assessment Handbook much more than cohort 
one. This would seem to vindicate moving these 
pages from the Introduction Section on Moodle to the 

Spotlight on...
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Assessment	Section.	Although	the	first	section	got	
more views, and subsequent sections received less, 
the number of views of the Developing Academic 
Research Skills for Business section increased from 
one third of the class (cohort one) to half the class 
(cohort two). This would appear to indicate that the 
Module Leader was right to switch the sections and 
create the separate Assessment Section.

Moodle Logs also inform when the material is 
accessed	and	there	were	significant	differences	
between the two cohorts with cohort one’s usage 
peaking in week four (42% access) and week seven 
(39%). These correlated to the week assessment 
groups were published and when presentation 
feedback was made available. Cohort two didn’t peak 
as much, rather they consistently viewed the material 
from weeks four to eight (25%), increasing in week 
nine (28%), then peaking in week 10 (43%), the week 
before the group report was due.

A natural comparison of impact would of course be 
to look at student performance. Both elements of 
assessment, the presentation and the report, award 
marks for use of appropriate data and information 
sources and median grades for the presentation 
element actually went down from cohort one to cohort 
two, but conversely increased in the report element. 
The Module Leader did change the submission 
procedure for the presentation element, with cohort 
one presenting live in class, whilst each group in 
cohort two submitted a video presentation which were 
able to be scrutinised in more detail and hence may 
have had an effect on grading.

REFLECTIONS
From the outset, both the Module Leader and the 
Subject Librarian saw this as an opportunity to 
develop content to help improve students’ access 
to and use of information resources, as well as the 
development of information and digital literacies. 
As important as they are in an academic context, 
it should also be remembered that these skills are 
hugely important within the context of the digital 
economy and the business world in general so 
because the assessment uses ‘real world’ business 
examples, it is hoped the correlation to the skills 
required to meet the assessment brief is taken by 
the student into their careers. The Module Leader 
and Subject Librarian are also very conscious that 
this is just the beginning of analysing how students 
use information provided to them. By adding context 
to the use of resources via assessment criteria it 
would appear that use of relevant resources can 
be encouraged and students are at least accessing 
relevant material via the library, rather than simply 
relying on Google. Further tweaking of the module 
on	Moodle,	refining	of	information	and	use	of	video	
clips and other links will hopefully produce a better 
product, but analysis of student use and, perhaps 
most importantly, asking the student their opinion and 
understanding their user experience can also lead to 
a	better,	more	refined	product.	

Reference
SCONUL. (2013). The SCONUL 7 Pillars of Information Literacy 
through a Digital Literacy “lens”. Retrieved 24 January, 2017, from 
http://www.sconul.ac.uk/sites/default/files/documents/Digital_Lens.pdf	

Fig. 3: Finding Business Information

Spotlight on...

http://www.sconul.ac.uk/sites/default/files/documents/Digital_Lens.pdf
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